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15.0 INTRODUCTION 
Unit 15 explains the concept and tools of participatory evaluation. This dimension 
of planning for social action is an important component of professional activities 
of adult educators. Unit 15 is therefore a necessary input in the basket of various 
useful contributions of the course. In Section 15.2, it deals with purpose and 
function of evaluation, while in Section 15.3 and Section 15.4 it describes the 
historical context and process of participatory evaluation. In Section 15.5 you 
will find a detailed description of the tools of participatory evaluation. Section 
: 5.6 provides useful case studies, which highlight the process of participa~ury 
evaluation. Hopefully the case studies will facilitate your application of the tools 
of participatory evaluation in your own work as an adult educator. 

15.1 OBJECTIVES 
After going through Unit 15, it is expected that you would be able to: 

Describe the historical context of participatory evaluation; 

Understand the significance of participatory evaluation tools; and 

Derive lessons from the case-studies and apply the concept and tools of 
participatory evaluation in your own research and work as an adult educator. 
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Transartion and Evaluation 15.2 PURPOSE AND F UNCTION OF EVALUATION 

Evaluation is an integral, yet often overlooked, component of planning of adult 
education curriculum for social action. The purpose of evaluation is to help us to 
better understand whether our hard work is having the impact we desire. Some 
groups may intuitively know whether or not they are doing a good job, and that 
knowledge is, at times, sufficient. Nevertheless, there is a number of reasons to 
engage in evaluation, many of which overlap with reasons to engage in research. 
These reasons include, but are not limited to: 

Planning for more effective adult education for social action; 

Learni~g from successes and mistakes; 

Justifying activities to disinterested community members; 

Justifying activities to external funding bodies and donors; 

Ensuring that the group or organization is developing sustainably; 

Sharing successes and failures with others to build solidarity; and 

Building community. 

Evaluation fulfils two functions. First, it has an internal support function. It aims 
to analyse the past to understand the future. Second, it fulfils a control function. 
This includes control of accounts and financial operations as well. It is important 
to make a proper distinction between these two functions as any confusion 
between the two always leads to emphasizing the control function and overlooking 
the internal support function. 

15.3 HISTORICAL CONTEXT 
The evolution of evaluation began early in the 1950s. The rapid growth in 
international development assistance in the 1970s saw the shoring up of 
monitoring and evaluation systems, as the need for control and accountability 
increased. The conventional monitoring and evaluation effort focused on physical 
inputs and outputs and finankial expenditure against capital items. It relied on 
objective methods. It was usually facilitated by outside experts and often initiated 
by donor agencies. It was by and large concerned with: 

Establishing the financial and technical feasibility of the project; 

Producing a comprehensive and detailed project design or blueprint; and 

Setting up a project management system to ensure that all components and 
materials are delivered on time, and that the performance does not deviate 
from the blueprint or overrun cost or time limits. 

Over time, this narrow scope for evaluation became linked to the low success 
rates of development projects. The failure of development projects, the shrinking 
base and the emergence of basic needs movement led to new understanding that 
development is a complex process and crude indicators of economic growth like 
per capita income were insuff~cient. With new found emphasis on distribution 
than growth, satisfaction of human needs than production, development of human 
resources than technology, new management tools were put in place to supplement 
evaluation techniques. The development agencies of late are transferring the 



governance of development initiatives into local hands, and training the LudeuIurn B ~ l ~ ~ ~ i u n ~ n  

beneficiaries as researchers and evaluators thel~lselves. Hence came into light Adult Ldueation 

the concept of participatory evaluation (PE). 

Participatory ev:~Iq..-tion emerged out of the same era as participatory research 
(PR). In particular. PE has gained force within the development sphere ana IS 

increasingly becoillillg the norm for the evaluation of development projects in 
the developing countries. PE maintains the same conviction as PR that is 
"evaluation should and can be used to empower the local citizens to an,llyse 
and solve their own problems" (Jackson and Kassam, 1998: 3). 

15.4 PARTICIPATORY EVALUATION PROCESS 

PE systematically elicits and analyses the information given by the adults, who are 
local citizens, about the relevance and impact of programme in order to assess 
whether learning or change has been effectively brought about. It helps to reflect 
on and consolidate present learning for the citizens; it also helps the development 
practitioners to modify and revise the programme components and strengthen 
future programmes. Participatory evaluation as an integral part of participatory 
research is a response and an alternative to conventional forms of evaluation. 

The PE process is one that:, 

Uses learning and education to promote reflection and critical analysis by 
both project participants and educational and development workers; 

Serves the purpose of improving the programme and organization in a given 
educational and development intervention, in the interests of the 
beneficiaries; 

Supports and extends participatory models of educational development more 
generally; 

Empowers communities, organizations, and individuals to analyse and solve 
their own problems; 

Values the knowledge and experience of adults and other local citizens in 
analysing their economic, political, social and cultural reality; 

Involves the active participation of project beneficiaries, who play a decisive 
role in the entire evaluation process; 

Promotes ?he beneficiaries' ownership ~f cducational and developme~nt 
programmes; 

Uses participatory methods of obtaining data and generating knowledge, 
employing a wide range of predominantly qualitative methods, sometimes 
in combination with quantitative methods; 

It is participatory and collective and that creates better, more in-depth, and 
more accurate knowledge of the performarlce and impact of ~ ~ U L ~ ~ L I U I I  and 
development intervention; and 

It is a way of learning from and with community members to investigate, 
analyse and evaluate constraints, opportunities and make informed and timely 
decisions regarding educational and development programmes. Participatory 
methods and participatory tools for information gathering back the concept 
of participatory evaluation (Jackson and Kassam, 1998:2). 
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After learning about the process of participatory evaluation, let us now discuss in 
Section 15.5 the tools that enable us to carry out the PE process. But before 
moving on to Section 15.5 yoQ can reflect more about PE, so that it is easier to 
use the PE tools in your work as an adult educator. 

R e h t  and do I 
Read carefully the paragraph on PE process and explore if you are actually 
familiar with all terms, concepts and phrases used in it. In case you are not 
clear about any of these words, seek help now to clarify before trying to use 
PE tools. You may use the Internet facility to seek clarification before writing 
your answers. 

Explain in 200 words what you understand by 'participatory models of 
development'. 

I Give in 100 words your definition of the term 'empowerment'. I 
Discuss in 150 words the connotation of the phrase 'economic, political, 
social and cultural reality'. 

Distinguish between project participants and development workers. 

What is meant by 'development intervention? 

I What is the difference between active and passive participation? I 1 I Give your definition of 'beneficiary'. I i 
I Distinguish between quantitative and qualitative methods of obtaining I i 

I data. 

List the participatory methods and tools for informatiori gathering. 

15.4.1 Monitoring and Evaluation 
There are different aspects to be considered in the'process of participatory 
monitoring and evaluation. They are why and what of monitoring and evaluation. 

What? 

Monitoring and evaluation are processes of collecting and analysing information 
in order to assess the effectiveness of the programme components including 
training processes, workshops, etc. Monitoring is essentially an on-going process 
( 3 enswe that the delivery of components of programme is on track and that the 
pace and content of learning remain relevant to the group of learners The pace 
of learning is closely observed to adapt its pace and depth to the requirements of 
learners. As an on-going assessmerlt process, monitoring can take several ?oms: 

Predominantly, it is an exercise done by the implementers (and trainers) 
themselves; it may include a group of learners from time to time. The 
mechanism of a steering conmPittee that reviews the day's proceedings at 
the end of the day is a practical example (see Box. 15.1 for a field illustration). 

facilitator asked for three volunteers each day, to form a steering comhttee. 
The responsibility of the steering committee was to monitor the progress of 
the day's proceedings, inside and outside the training hall. They were asked to 
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informally enquire from other participants their opinions about the training 
programme, the day's sessions, and the methods used, about logistics and 
other administrative and learning related components. Each evening the 
stecring team briefed the facilitator team about the perceptions of the 
participants and also provided suggestions for enhancing the effectiveness 
of the training programme. The steering team thus played an important role 
in guiding the training programme in the right direction and at the correct 
pace. 

I Curriculum Evaluation in 
I 
I Adult Education 

Similar exercises can be taken up regarding promotion of different 
cor,po.:ents of the programme in ge~eral  and curricular activities such as 
literac:. awareness and functionality components meant for the adult 
benc;ic,iaries in particular. - 

Monitoring and evalr lation can alsc bc done tlirough daily or weekly revieu 
conducted in a somewhat more structured and fo~rnal .manner. Clearly, op - 
has to be on top of thc learning process during the training of the functionaric 
or the performance of the functionaries in order to being able to utilize tht 
feedback from monitoring and evaluation. 

bionitoring and evaluation by trainers and facilitators entails observing 
learning processes as they occur during a training programme and 
rnlplementation processes. This observation can also focus on a specific 
triclividual or sub-group in order to ensure that they participate actively in 
the learning processes. 

Fom:l and more structured mid-term reviews can be undertaken during the 
traini,, g piograrnmes a? well as subsequent filed level activities to elicit a feedback 
from :he participants. But this is not a substitute to the requirement of ongoing 
and wntinuous monitoring the process of learning of various learners, their 
sub-groups, etc. 

Evaluation in the context of participatory training of the functionaries and 
education of adults means the systematic eliciting and analysis of feedback 
information about the relevance and impact of the training and other 
iniylementation processes in order to absess whether learning or change has been 
effectively brought about. It is not airned at being judgmental; rather, it brings 
out strengtll; and wealoacsses. It helps to reflect on and consolidate present 
leal ning for participants. :I also helps trainers and functionaries modify and revise 
the existing progratnmes, and s trcngthcn the future programmes. 

Traditional evaluation practices seek passive involvement of learners, who are 
usually the objects of evaluation. The evaluation is often one sided, by the trainers 
and other functionaries, who may not even share results of the evaluation with 
learners. See Box below for characteristics of participatory evaluation. 

Box 152: Characteristics of Participatory Evaluation 

Shared Control: Both the leaners and the facilitators maintain shared control 

over the process of evaluation. 

Developmental: It helps in strengthening the training programmes and other 

t,ners; it is intended as a developmenbl 



Curriculum Development 
Transaction and bveluation Awareness raising: It leads to a process of collective awareness raising. All 

the learners and the trainers/facilitators are aware of what is happening to 
them at a given point of time. 

Empowering: In this methodology, information is shared with the group 
and the learners maintain control over the process of evaluation. As an 
outcome, it becomes an empowering experience. 

Mobilization: Learners are motivated towards contributing to the 
effectiveness of the training programmes, among others, through such an 
evaluation process. 

why? 

Monitoring and evaluation activities are conducted to improve the quality of the 
training and to determine whether the participants hake acquired the knowledge, 
skills. and attitudes necessary to do their jobs. The results of monitoring and 
evaluation are a190 used to plan future training programmes and other activities 
of implementation of the programmes. 

15.4.2 Evaluation Process 
In evaluation of participatory teaching-learning and training processes, we assess 
changes in the participants or the learners, and overall effectiveness of the 
programme, including that of the trainers and facilitators. The evaluation is not 
qnly carried out during the programme but also after the programme is over. 
This is done in the context of learners as well as the training programmes. 

In the context of learners 

Some of the important aspects evaluated in the learner's context include: 

Attitudinal change - Has the teaching and training brought about any 
changes in the attitudes and values of the learner? Does the learner perceive 
certain significant changes in his/ her orientation to people, work, and self, 
etc.? Is there a feeling of personal growth? 

'-0 Behavioural changes - Have the learners shown any behavioural changes 
during the teaching-training programmes? Have they noticed any behaviourd 
changes at home / work after the programme? 

Conceptual development - Has knowledge about relevant topics increased? 
Has that knowledge been useful during transactions at work? Has there 
been exposure to processes that the learner knew nothing about before the 
training? 

Performance changes - Has the teaching and training contributed to an 
improved performance? Have there been any distinct changes in the 
functioning of the individual learner in the field of work? 

In the context of Training Programme 

Following are some of the important aspects, which we evaluate in the context 
of training: 

Training objectives - Are the objectives realistic, simple and relevant? Have 
theV been achieved? If so, to what ex feat? 
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a Contents and training methods - Is the conterlt of the pmgvam adq11ate and Curriculum Eval~latiQn In 

mmning€ul?Are the traiving methods appropriate? Dn they faci"itate or hamper Adult Education 

lean wig? 

Group process - Are the groups functioning effectively? Is the group process 
mfitiibuthg to leaning or hampering it? 

a Trainers - Are the trainars kw.pinp nace with the learners? 4re they too 
slow or too fast? Are they sevsit'v~. to thp learners' reeds? Are they 
compete~t? 

Idearning materials - Are they well nrgani7,ed? Are the lcarrers finding them 
relevant? Are materials appropriate to the conte~t? 

Physical equipment - Is the training venue inmfort5AcZ Are the living 
arrangements suitable? Are the food arrangements satisfactcdryd! Does the 
physical environment facilitate learninp or hamper it? 

15.4.3 How to Evaluate? 
It is important to obtain vaid and authentic information for evaluation of 
cumculcim. Individual It arners have their own indicators and standards for 
evaluating different curir~:lar act,i.;itic - "!:-T& fore fnt t-v~!uition, fyedbick can 
be sought frsm different sources (scz Pox bclc70s for pr'nary :ad s~condary 
sources of feedback). 

15.44 When to Evaluate? 

Box 115.3: Primary an2 Secondary Source, ul Fce6Z;ck 

Evaluation can be done dhly, mid-term or immediately after different activities 
of training at specified intervals and instru~tion at different stages or phases . 

Primary '3oarces 

The learner himselflherself (first 
and major source) 

Colleagues (people around the 
learner-at work and elsewhere) 

Trainers/instructors (who have seen 
learners closely) 

Daily Evaluation 1 

Secondary Sources 

Diary (maintained by the 
learners and others during 
and after traininglinstruction) 

Records (of training and 
instruction related activities) 

Reports of organisations 
(performance and progress 
reports! 

Daily evaluation is very helpful in identifying and resolving problems as 
they arise. One method to carry this out is to form a steering committee. 
Members either volunteer to be on the committee or are chosen by the group 
members. Membership could also be on a rotational basis, new members 
joining every day. 

e The committee members seek information, reactions, feelings and 
suggestions from other members of the group throughout the day. They also 
keep track of what is happening during the training sessions or teaching 
classes. At the end of the day, a meeting of the committee can be held. 
based on the, concerns shared, solutions can be developed jointly and 
appropriate responsibilities can be taken to effect these changes. 127 * 



, * Sometimes, less struoaued ways of dsiily monitoring can also be used. For example, 
'Ik.anssctlon and EvaluathRl spending some time (say, half an hour) in the morning on such concerns could 

also he done to facilitate daily evaluation. 

A quick evaluation may be held in the middle of a training programme or a 
instructional activity. This is a vital stage for consolidating the present 
learning, giving opportunity for catharsis to take place and ensuring the 
right direction for the remaining period of training or instructional activities. 

In a group. individual learners can share their feelings, concerns, new 
learning. their rextions to the content and process oS the training, or any 
new a5pects they vlould like to learn, etc. The group's stage in development 
can also be gauged in this way. 

Mid-term rsview can be done orally, thrauch :: questionnaire andlor 
individual interviews. The results sf  this evalwf orb caxi be used both at the 
individual and group levels. 

Inrmediately After t k  lkaining or each Pnstructional activity 

Soon after the training or an instructional activity has been completed, an 
evaluation is held to assess its impact. This information must be elicited 
when experiences are fresh in the minds of the learners or it may be forgotten. 

* This evaluation cm he done through an oral sharing process ingroups, 
que~tionna~ircs, sr11dP1 group meetings and individual meetings. Suggestions 
for future training p r o g r a m s  or for any additional instructional activity 
can also be sought at this stage. 

At SpedDed Intervals after the Wning  Programme or a Stage or Phase of 
Instmetion 

Back home, a h  the training programme or an instructional activity, the 
learner through hidher practice can gain some additional insights into the 
training programme or particular instructional activity. 

To strengthen future training programmes or instructional activities, such 
insights are very essential. The learners, the trainers and instructors can 
decide upon the method of sharing this feedback. A questionnaire or face- 
to-face dialogue, or both may be used. 

15.4.5 Methods and Techniques of Collecting Information for 
Evaluation 

Some of the methods and techniques of sharing information for evaluation include 
the following. 

* Onrlsharing - In this method, participants evaluate the training or instruction 
in pairs, threes, or groups. A set of parameters is given to each of them 
on which the information is shared. Each pair or small group can have a 
reporter or a spokesperson. In a large group, the trainer or instructor may 
take notes. 

Qwsticm& - A questionnaire is a series of written questions on a given 
topic. These qvestions are either open-ended or close-ended. Open-ended 
questions do not have the answers categorized into specific scales. Close- 
ended questions provide a scale (for example, good, satisfactory, poor). 



I W e h  - Interview is a face-to-face method of collecting information. Specific Curricu1um Evaluation in 

and concrete data can be generated through this process. This technique can Adult Education 

also be used in a field setting to cross-validate information obtained through 
other sources. 

Observation - Observation techniques are useful methods of collecting data 
unobtrusively in a natural setting. Data about individual performance, group 
interactions and organizational culture can be collected by observation. A 
person observes and notes the information needed. 

Records - Organizations maintain numerous records that reflect the various 
stages of their performance 'and growth. Records are by definition 
information obtained second hand. However, records are still valuable 
sources of information for an evaluator. They provide the background 
information with which the evaluator can compare the results of the post- 
training or post-instructional phase. 

It must be recognized that.no one single method of data collection is complete in 
itself. In combination with different methods, valuable information can be 
obtained. The important thing is to obtain valid and authentic information from 
a variety of sources and methods. This provides opportunity for cross-checking 
the information. Also, the cost of obtaining information should be borne in mind 
while choosing methods. A trade-off may be necessary between the extent of 
information needed and cost of obtaining it. 

Monitoring and Evaluation at a Glance 
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- 
When? 

Daily 

Mid Training 
or instruction 

Post Training 
or instruction 

After some 
time 

How? 

Mood meter 
Recap 
Large group 
discussion 
Steering committee 

a' Observations 

Using q u e s t i o ~  
Large group 
discussion 
With different 
groups of 
participants 

Questionnaire 
Large group 
discussion 
Open space and 
standard 
considerations 

a Field Visits 
Impact assessment 
study 

a Organizing sessions, 
meetings, 
workshops, etc 

What? 

Content, processes, 
session or classes 
flow, logistics, 
language. 

Pace of learning, 
groups, stages, 
design 

Achievement of 
objectives 
Learning Material 
and logistics 
Trainers or instructors 
Understanding 
awareness and skills 
developed. 

Impact of training 
or instruction 
Attitudinal and 
behavioural change 
Follow-up support 

Process 

Monitoring 

Monitoring 
& Evaluation 

Evaluation 

Evaluation 



C u ~ c u l u m  Development, 
Ransaction and Evsluation Check Your Progms 

I Notes:a) Space given below the questions is for writing your answers. 

b) Check your answers with those given at the end of this unit under 
"Answers to Check Your hgress". 

I 1) i) What do you understand by the term 'participatory evaluation'? 

I ii) What are the characteristics of participatory evaluation? 

................................................................................................................ 
iii) What are the important methods and techniques of evaluation? 

15.5 APPROACmS TO PARTICIPATORY 
EVALUATION 

- - - - - - -- - - - -- ----- - - - 

The PE approaches are needed to: 

- Facilitate discussion between different groups 

- Gather and analyse information 

- Present conclusions and recommendations. 

The following are some straight forward approaches that can be employed with 
little, if any, outside intervention. Becoming familiar with such processes can 
help communities to reclaim control over the evaluation of their work. It is 
important to remember that the approach per se does not initiate a participatory 
process; it all depends on how it is used. Practising working together helps people 
to learn to work together more effectively. 

15.5.1 Cast-Benefit Analysis 
Cost-benefit (CB) analysis is an important approach which can be used as a tool 
to compare, in monetary terms, the actual or estimated costs and benefits 
associated with a programme or an activity. It is used, for example, in decision-making 
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processes that determine budget allocations for public spending. When it is cu*ui*EvaluatbnIn 

used as a simplified tool for evaluation, the group together can create a straight Adult Education 

I forward list of the costs and benefits associated with the project, programme, 
or other activities, including future plans. Determining the social, economic, 
ecological, governance, and learning implications of a programme, for example, 
can help evaluate the sustainability of that programme over time. Comparing 
costs and benefits can also help the group make decisions around 'trade offs', 
that is, which costs the group is willing to incur to achieve the benefits, or which 
risks they are willing to venture to meet the stated objectives. 

- - - - - 

Reflection 

What is, in your opinion, the purpose of cost-benefit analysis? Have you ever 
carried out such an analysis during your work as an adult educator? If yes, describe 
the process adopted in your exercise. Kno, describe how would you make CB 
analysis participatory? 

15.5.2 SWOT Analysis 
SWOT is an acronym that stands for strengths, weaknesses, opportunities and 
threats. The first two components refer to the strengths and weaknesses internal 
to the group conducting the analysis. They are a basic inventory of what the 
group does well, and what areas are in need of improvement. The later two 
components refer to opportunities and threats in the external environment. 
Opportunities can include discovering potential sources of funding, creating 
partnerships with other organizations, finding out what relevant literature is 
available. Threats can emerge from the political-economic climate, organizations 
with competing goals and ideologies, or changing community demographics. 
Taking account of external opportunities and threats is sometimes referred to as 
an 'environmental scan'. In this context, the entire range of curricular activities 
and delivery of all the components at different levels of the programme that 
have bearing on the learners' achievement vis-a-vis their development in the 
ever changing environment, with different threats and opportunities for their 
growth and survival, requires due consideration. 

The process of a SWOT analysis can be as simple as a group brainstorming 
meeting, or longer-term research endeavour, depending on the time and resources 
available. Like PR processes, the key is that the evaluation is initiated and controlled 
by people in the group. Going through a SWOT analysis as a group can think 
about ways to capitalize on its strengths, and take steps to remove or dilute its 
weaknesses. They can also think about how to take advantage of new 
opportunities, or create plans to circumvent the threats, or contingency plans. 
Furthermore, while they may not have control over the external environment, 
knowing the opportunities and threats that exist can help them to be aware of and 
more prepared to deal with pressures that affect them from outside. 

Reflection 

Imagine the situation in which you are participating in PE of PGDAE: 
PALDIN. Carry out a SWOT analysis of the programme and record a few 
suggestions as to how it can be improved upon. 



Curriculum DeveIopment, 15.53 Value-based Analysis 
Transaction and Evaluation 

The techniques for recognizing stakeholder values are increasingly being 
incoprated into evaluation processes. The programme beneficiaries themselves 
detemmine which values OF the standards, against which the programmes meant 
for them, are evaluated. The process of collectively stating values can occur 
before a project is initiated, so that community members can return to those 
values at decision points throughout the project implementation. Group members 
choose those values whiah they consider important. When values are listed at 
the beginning of a projedt, these values can become measurement criteria or 
indicators for programmes's success. While these terms may imply a rigid 
planning process, they are purely intended to help groups to evaluate whether 
their efforts are having t h ~  desired effect or not. As the group proceeds with the 
project, they can return to these values to determine whether and how the stated 
values are being addressed through their efforts during the course of 

l implementation of the programme. 
t 

Reflection 

Explain what is meant by 'value' in the above sub-section. Distinguish between 
'value' and 'goal' from the point of view of a project participant. 

15.5.4 Capacity Inventory Check-list 
This approach begins with the assumption that people have knowledge and 
capacities, or 'assets', and working collectively, we can use these assets to 
better our communities. This check-list includes questions about the following 
community assets. 

General Skills, such as health care, office knowledge, food preparation, music, 
operating equipment and machinery; 

Community Organizing Skills such as fund-raising and community 
gardening; 

Enterprising Interests and Experience, such as business development; and 

Any other skills relevant to the p u p .  

Groups need to adapt this check-list to serve their particular needs. This would 
include adding questions about other skills that the group finds useful, such as 
questions about which formill or informal associations (religious or educational 
institutions, sports clubs, etc.) with which people and their family members have 
relationships. 

The act of going out into the community and talking to people about these skills 
can, however, build a dense of community through the formation of relationships, 
and a better understanding of what resources are available. 

See Box 15.4 below for some useful questions to ask while evaluating a program with 
the community. 



I What is evaluated? 

Box 15.4: Useful Questions for Evaluating a Program 

Process 

Initiation and control 

By whom? 
How is data analysed? 
By whom? 

Questions 

Who initiates? 
Who defines the problems? 

Collective analysis 

Learning and skills developed 

Why? 
By whom? 

How is information gathered? 

Uses for Action 

What is learned? 
Who develops what skills? 
What are the products and by-products? 

How are results disseminated? 
Who uses them? 
How are they used? 
Who benefits? 

Source: International Council for Adult Education. 198 1. Participatory 
Research: A Handbook for Field Workers, P.58. Canada: International 
Council for Adult Education. 

Check Your Progress 
Notes: a) Space given below the question is for writing your answer. 

b) Check your answer with the one given at the end of this unit under 
"Answers to Check Your Progress". 

2) What are the important approaches to participatory evaluation? 

Curriculum Evaluation in 
Adult Education 



Curriculum Development, 
m-on Evaluation 15.6 LET US SUM UP 

In this unit we have described and critiqued the conventional process of evaluation 
and outlined historically the evolution of participatory evaluation. We have 
described the process of participatory evaluation and explained participatory 
evaluation approaches to provide clarity as to how you can go about while carrying 
out PE process in respect of particular activity or delivery of any component or 
the programme as a whole. 

15.7 ANSWERS TO CHECK YOUR PROGRESS 
1) i) Participatory evaluation as an integral part of participatory research is a ? 

response and an alternative to conventional forms of evaluation. The PE 
process is one that: 

Supports and extends participatory models of development more 
generally; 

Empowers communities, organizations, and individuals to analyse and solve 
their own problems; 

4 

'Values the knowledge and experience of local citizens in analysing their 
economic, political, social and cultural reality; 

Uses learning and education to promote reflection and critical analysis 
by both project participants and development workers; 

Serves the purpose of improving the programme and organization in a 
given development intervention, in the interests of the beneficiaries; 

Involves the active participation of project beneficiaries, who play a 
clecisive role in the entire evaluation process; i 

i 

Promotes the beneficiaries' ownership of a development programme; i 
i 

Uses participatory methods of obtaining data and generating knowledge, 
employing a wide range of predominantly qualitative methods, 
sometimes in combination with quantitative methods; 

1 I 
$ 
i 
3 

Is participatory and collective, and that creates better, more in-depth, 
1 

and more accurate knowledge of the performance and impacts of a I 

development intervention; and 

It is a way of learning from arid with community members to investigate, I 
analyse and evaluate constraints, opportunities and make informed and 
timely decisions regarding development programmes. Participatory 
methods and participatory tools for information gathering back the i 
concept (Jackson and Kassam, 1998:2). 

ii) Characteristics of Participatory Evaluation are as follows. 

There is a shared control by both learners and the facilitator over the 
process of evaluation. 

There is a developmental intervention in the participatory evaluation. 
! 



It leads to a process of collective awareness raising among all the learners as cwku lum Eveluata@n in 

well as the trainers. Adult Education 

There is leamersbqtrol over the process of evaluation which leads to their 
empwedrr mt- 

I It helps in motivation of learners for mobilisation. 

t 
iii) Important methods and techniques of evaluation include: Oral sharing of 

informution, Using Questionruzires, Conducting interviews, Observation and 
Records. 

2) The important approaches to participatory evaluation are: Cost-Benefit 
Analysis, SWOT Analysis, Value-Based Analysis, and Capacity Inventory 
Check-list. 
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